
Please note: These resources are to be used once you have an understanding of how to implement them after attending 

training or following advice from your autism outreach team. If you are not sure how to use them then seek advice first! 

 

 

It is useful to develop a profile to summarise the key information relevant for each pupil. 

This requires a detailed assessment, involving careful observation of the pupil over time and 

in a range of settings. The assessment should include not only a description of the skills and 

levels of functioning, but also the identification of priorities for learning and possible 

support strategies. In completing this process, here are some prompts which you might find 

useful. 

Communication and social interaction 

It is important to assess the pupil’s receptive and expressive communication, their skills and 

understanding of social interaction. You might also want to consider behaviour under this 

heading, although where this presents a particular challenge, this may merit a separate box 

in the profile as well as specific behaviour and/or communication support plans, the 

existence and location of which should be referenced on the profile. 

Communication expressive 

Words? Vocalizations? Gestures? Signs? Eye contact? Echolalia? 

Include examples of spoken language if appropriate. Where speech is used, comment on 

intelligibility. 

How does s/he relate to others? (Comment on whether pupil relates to peers as well as 

staff) 

Does s/he indicate yes and no and make requests? 

How? E.g. point, lead, ask. 

Does the pupil eye, point or turn head to indicate what s/he wants? 

How does s/he gain attention? 

Does s/he initiate interaction and how? 

Give an example of how a pupil has communicated something – e.g. what they wanted – 

how did they do it? 

Understanding of turn taking in conversation? 

Can s/he ask or indicate the need for help. Communicate if in pain? 

Does s/he have/need a system to support expressive communication and if so what, e.g. 

signs, symbols, PECs, objects of reference, photos or other? 

For pupils with “good” spoken language evaluate the extent to which this is used in a 
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socially appropriate fashion, is it meaningful – i.e. same topics, phrase often repeated? 

What motivates the individual to communicate? 

What is the purpose of communication – e.g. to distract, to opt out, to focus on something 

of interest to them? 

Based on the outcomes of this assessment: 

• What are the priorities for learning? 

• What strategies or approaches might support the development of skills? 

Communication receptive 

What is the main means by which the pupil understands – is it verbal/visual is it tactile, is it 

sign, symbol or object of reference? 

Respond to name, no or stop? (communicated how?) 

Are they able to focus on the person communicating with them and if so for how long? 

Do they understand the purpose of communication or are they at pre-intentional stage? 

Understanding of what is said/communicated? 

Is joint attention established? 

Give examples of situation where the pupil has understood –was this based on 

understanding of verbal/sign/OOR, and/or the context, the visual or auditory prompt and/or 

other such as routine? 

Does the pupil need time to process language and if so how long? 

What about comprehension of future or past, rather than here and now e.g. tomorrow, next 

week, later, yesterday etc.? 

Understanding of negatives and pronouns? 

Does he s/he recognise when s/he hasn’t understood and identify this to others? 

Based on the outcomes of this assessment: 

• What are the priorities for learning? 

• What strategies or approaches might support the development of skills? 

Social interaction 

Working with others, understanding eye contact, gesture and body language, identifying 

and expressing emotions, understanding of appropriate communication within a social 

context or leisure setting, understanding of personal space, greeting and use of social norms 

such as please, thank you, recognising the need to wait when others are talking, or to say 

hello before launching into own needs and desires. 

Queuing? 

Managing emotions and relationships. Does s/he seek out others? 

Under what circumstances does the pupil initiate interaction and why? 

Based on the outcomes of this assessment: 

• What are the priorities for learning? 

• What strategies or approaches might support the development of skills? 

Behaviour  
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Are there any behavioural issues? 

What? Describe. Include passive and inappropriate behaviour as well as behaviour which is 

physically threatening. 

What triggers it? 

What function do you think it serves? 

What strategies have been effective to either prevent or manage the behaviour? 

What should be avoided to minimise the risk? 

Based on the outcomes of this assessment: 

• What are the priorities for learning? 

• Do we need a behaviour support plan? Training? External assessment? 

NB Where behaviours present a particular challenge, you might need a specific behaviour 

support plan. The profile should identify this as well as details of where it can be found. 

Interests and motivators 

What is the pupil interested in? 

Does s/he have any special interests? 

How is this interest expressed? 

What is motivating for the pupil? 

What skills are associated with interests and/or motivators? 

Based on the outcomes of this assessment: 

• How could these interest be built into the curriculum to promote and support learning 

• How could they be used to promote peer interaction? 

• How could the skills associated with the interest be maximised to support the pupil to 

achieve and progress in the future? 

Academics 

Your assessment should summarise the pupil’s skills and levels in the same way as it would 

for other pupils. It might however be important to adapt the process of assessment to 

ensure that the picture gathered is an accurate reflection of the pupil’s skills and abilities. 

Informal and times assessment for example, pupils on the autism spectrum may struggle to 

move on from a question they do not know how to answer, and/or may not know that they 

need to let a teacher know that they need help. Pupils may struggle to perform in an 

abstract form, or out of context, a skill they could easily apply in real situation. Using the 

pupil’s special interests can be a useful way of engaging a pupil in an activity in order to 

understand what they can achieve when they are motivated and engaged.  It is important to 

understand that a range of factors might affect a pupil’s ability to perform – this might 

include physical and sensory challenges associated with the activity, the social and 

emotional challenges. 

Sensory needs 

Is the pupil under or over sensitive to smell, taste, touch, sound or sight? 

Are there any proprioception issues or issues with balance? 
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How does the individual respond to touch? 

Is s/he tactile selective or defensive? 

Does s/he use touch to gain information/for sensory stimulation? (E.g. touch, mouthing, 

teeth) 

Does s/he like to be touched? Where and how? 

What about use of other senses- e.g. smell? 

How does the individual recognise people? 

How does the learner respond to sensory curriculum/sensory environment? 

Any comments on texture/surfaces? 

Can s/he communicate pain? 

Implications for environment? 

What, if any, strategies have been put in place to address this? 

You might find it useful to complete the sensory profile included in the Tools for teachers or 

to use the sensory screening tool developed by Yack and Sutton in their book ‘Building 

bridges through sensory integration’  

Based on the outcomes of this assessment: 

• What strategies can be put in place to support the pupil? 

Practical/Self-help/Independence skills 

This might include a range of areas depending upon the age and ability of the pupil and the 

curriculum.  Here are some key areas you might wish to assess. 

Personal care 

Are there any personal care issues? 

Is the pupil fully independent? 

If not when does s/he need support and what sort of support? 

Can s/he find and use the toilet appropriately?  Include here not only toileting, but hand 

washing, eating, drinking, general hygiene issues and care of appearance. Also comment on 

pupil’s ability to select appropriate clothing and put on clothing such as overalls, aprons, 

shoes, etc. Comment on ability to use fastenings where appropriate e.g. zips, buttons, laces. 

Are there any issues around clothing – e.g. won’t wear socks, will only wear certain items. 

Doesn’t feel cold? Does s/he take appropriate action in response to weather – e.g. warm 

clothes for winter, notice and come in if raining? 

Community 

How does the pupil respond to going out? Crowds? Noise? 

Particular issues e.g. fear of dogs? 

Road safety? 

Awareness of danger? 

Responses to unfamiliar people? 

Ability to use public toilets? 

Public transport? 
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Use of safety belts? 

Understanding and application of social behaviour such as queuing, paying for an item, turn 

taking, making choices and ordering food and drinks? 

Staying with the group? 

Any issues relating to transport – e.g. use of minibus? 

Comment on supervision requirements. 

Identify any risks. 

Based on the outcomes of this assessment: 

• What strategies can be put in place to support the pupil? 

• What are the priorities for learning? 

• What are the implication for risk assessment/risk management and health and safety? 

Strengths and skills 

What is the pupil good at? Consider not only academic/curriculum skills, but areas of 

interest in and out of school. Pupils on the autism spectrum are likely to have a spikey 

profile. 

Where does the pupil excel? 

Based on the outcomes of this assessment: 

• What strategies should be put in place to ensure the pupil is challenged and supported to 

continue to build on his or her skills? 

• How could these skills or strengths be used to build confidence and promote peer 

understanding awareness and respect? 

• How will you celebrate this skills or strength? 

Sources of stress and anxiety 

What are the sources of anxiety for the pupil? 

Sensory integration? 

Differences in communication? 

Uncertainty about what is going to happen? 

Changes in routine? 

Literal interpretation of situation? 

Anxiety about failure? 

Difficulties in knowing, understanding and applying rules, including difficulties 

understanding why rules are not consistently implemented (e.g. variation in the 

enforcement of rules from class to class, teacher to teacher)? 

Based on the outcomes of this assessment: 

• What strategies should be put in place to support the pupil to recognise and communicate 

his or her levels of stress? 

• What strategies could be developed with the pupil to enable him or her to manage stress 

and anxiety? 
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You might find it useful to use the resources in the relevant section of Tools for Teachers, on 

the left, to support you in working with the pupil to both identify and develop strategies to 

support stress and anxiety. 

How to support participation and engagement 

To what extent does s/he participate, for how long and what motivates him/her to do so? 

What is distracting for him/her? 

Attention span? 

Give examples of when pupil’s attention and participation is at its best, and worst? 

Does s/he respond well to visual prompts? 

Does s/he prefer to work 1:1? 

Can s/he work in a group? 

Does s/he need structure and routine? 

Does s/he need clear language and time to respond? 

Do you need to check understanding? 

How does s/he manage changes? 

Can s/he understand the timetable and structure of the day? 

What does s/he like and dislike? 

What is rewarding or motivating? 

Are there any physical factors which impact on learning e.g. mobility issues, hearing or 

visual impairment, epilepsy or medication? 

How does this impact and what can we do to support? 

Do we need to make any adaptations to support access to the curriculum? 

Does s/he need regular changes of activity? Environmental factors – e.g. does s/he work 

best in a quiet environment, without too many people? 

Does s/he learn best by doing? 

Based on the outcomes of this assessment: 

• What strategies can be put in place to support the pupil to participate, engage with 

learning and achieve? 

Support needs and preferences 

Drawing on the outcomes of assessment from above and working with the pupil, identify 

how the pupils likes to be supported. This might include agreement about staff, learning 

resources, group work, and learning environment. 

Questions to consider 

• How do you like to be supported when you are working with a TA – do you like them to 

work with you in a small group, on your own, in class, outside class? 

• What type of learning resources support you to work/attend/participate? 

• What changes to the environment could be made? 
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Health/medical 

Pupils on the autism spectrum may have co-occurring conditions related to their autism. It is 

important to know what these are and recognise the signs and impact of these on the 

individual. The profile should highlight these and signpost where additional sources of 

information can be found, including for examples protocols for managing medication, 

seizures or other.  It is also worth noting that pupils on the autism spectrum may experience 

difficulties with sleeping, toileting and eating, all of which can impact on their health and 

wellbeing. If so, this could be identified here along with any strategies being employed to 

support this. 

Based on the outcomes of this assessment: 

• What information should be available for staff and where should it be? 

• What management protocols need to be in place? 

• How do health/medical needs impact on the pupil and what strategies and support can be 

put in place to mitigate these? 

Summary of any risks and implications for Safety Management 

This section should summarise the risks identified through any aspects of the assessment 

and the strategies which will be put in place to address this.  Where risks are such that they 

require a specific RA this should be identified on the plan, citing the nature of the risk and 

the location of the relevant RA. 

Unstructured times – skills and support needs 

How does the pupil respond on arrival and when going home? 

Does s/he have a routine, does s/he know where things go, e.g. coat, bag. 

Can s/he find way around building and grounds? 

How does s/he cope at break times and lunchtimes? 

What does s/he typically do? 

Comment here on activities, interaction, and location – is there anywhere s/he goes? 

Does the pupil recognise and respond to changes in the day e.g. moving from sessions to 

breaks and from breaks to sessions? 

Is punctuality and or attendance an issue? 

Can s/he indicate choices about drinks and food? 

Make drinks and food? 

Find coat etc. if going out? 

NB Any food allergies or other important information relating to food and drink – PICA, 

excessive drinking etc. 

Other relevant information 

It is likely that the majority of information will have been captured above, but if not please 

use this space to identify it, including the implications for learning, health and safety and/or 

well-being as appropriate 


